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modernity who could view the interactions among cultures and societies from both
sides of the equation.
In such a collegial process perhaps the provincialisms, the ethnocentrisms, and
the particularities that have plagued the study of international social relations could be
overcome or at least mitigated. Perhaps together they could not only inquire into the
conditions required for but also design the outlines of an education that would help to
humanize the modernization process by paying greater attention to the development
of the individual, and which would at the same time broaden the nation-building
processes by viewing them in international perspectives. Nationalism and national
education were major elements in the original creation of modern civilization. Western
educators now have the opportunity to take the next step and join with colleagues
from other parts of the world in helping to create a postmodern, globe-encircling
civilization for the future. One of the keys to this effort is sustained, cooperative,
international inquiry into the role that education might play in a new civilization-
building process, one that replaces inherited patterns of colonial rule and imperial
mission with the practices of genuine freedom and equality among the peoples of the
world.
UNESCO's International Commission on Educational Development has not only
documented the ever-widening gap between the industrialized and the developing
countries of the world but has argued that "it is difficult to see how this division can
ever be overcome-quite the contrary-without an organized, rational transfer, an
equitable redistribution, of the scientific and technological stockpile which has accu-
mulated at one pole of the community of mankind. Clearly, education, as the
mediator of knowledge, has a major role to play here."47
Herein lies the major task for international education in the future. I would
stress even more than the Commission does the necessity for an organized, rational
transfer and an equitable redistribution of the educational as well as the scientific and
technological stockpiles that have accumulated in the West. This does not mean a
one-way transplant of Western education; it means the promotion of a genuinely
zfltemational educational enterprise. In another connection I have described the goals
as follows:
What we must do, somehow, is to form new kinds of co-operative associa-
tions among the educational institutions of the world... .
Today we must avoid the attitudes and the mistakes of the "civilizing
mission" of the past. We must remove the alien church, the alien government,
the alien property owner, and the alien army from the control of education in
the modernization process. We must promote a genuinely co-operative interna-
tional education as the best promise of building the surest foundations for
freedom in the future. International education should rely upon the open and
free processes of education for the promotion of its ideas, not upon secret
manipulation, brute strength, or furtive seeking of power. It should be under the
control of the people concerned and not directed from afar. International educa-
47 Edgar Faure et al., Learning to Be; the World of Education Today and Tomorrow, UNESCO,
Paris and Harrap, London, 1972, pp. 49-50.